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, ‘Fnﬂgmaﬁ: -

In rr.-:ent years. the Bgard a! Taa::her Em::atm has instituted a small grants s:hzme )
to ‘encourage research into teacher education. Under the scheme, limited funds are
pravidzd each year to a number of researchers ta assist them in undertaking projects
of ﬁﬁicular interest to th= Baard. ,

As pmjects carried out wlth asi,stanee from the sc:heme are cgmplgtgd, the Board will
he publishing s.lmmana of reports which it feels are of interest to 3 wider audience.

The Board's policy is that its mhhﬁtxaﬂs wilt not be the s;uhie:t ai cagynght restric-
+ tions.’ Teachers, teacher educators and others are encouraged to make use of the
material contained in these reports.

- Further details concerning individual projects, including information on the avmlabmty'u
'f,wnf the full reparts. may be obtained from the researchers concerned,
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- ADMISSION OF STUDENT TEACHERS USING
BOTH ACADEMIC AND NON-ACADEMIC CosTERIA

Phil Meade and David Smith,
- -Brisbane College of Advanced Education

" INTRODUCTION -

In' Australia, the. selection of students for pre-service teacher ed:
‘based mainly upon academic achievement at school level. While a
clearly a pre-requisite for effective teaching, the use of sl
‘sole criterion - for .the selection of student teachers may be

~Meade (1971, 1981) found that correlations between acadesic
and. tertiary levels were of the order of 0.3, At this stre
mately 90 per cent of the variance in academic achlever
-accounted for by that at the schoal level. Other studies =
tions betwsen achlevement at schoal and tertiary insti
‘designed to determine the students’ ultimate effectiven

aching success (Start, 1979, p43). It was concluded frosi
: at " . . selection, training- an professional progress,
fegarded, are unrelated" (Start, 1979, p43). - |

... - Another indication of the Lmitations of using school ac
©.. of success at college or uiiversity is the achievemes
. mature-age students in- ter-iary institutions, Although
" these students have not completed their secondary sct
 tertlary studies, Eaton and West (1980, p.51) stater
_.7 "Whatever their qualific. "-as for entry, their pe
¢ 7 one word: successful. As a body, they tend to gmin

“.. pass rates and acceptubie attrition rates. In so far e cetibisisons can be made -
s - - with normal students they perform as well if not bettep ST

.. "While school achievement scores have been shown to have severe limitations both as
- predictors of achievement at tertiary level and of future teaching effectiveness, the
use of personal qualities for predictive purposes has also proved disappointing. It -
should be noted, however, that there are few studies which have investigated the

redationship  between personal ‘qualities evidenced prior to teaching andvmseqmnt




: eilectiveness. . Furthermore, any invesiigations seeking to establish such a_.
- relationship are  fraught with methodological ;= 3l.‘ems, such as providing " acceptable
operational definitions of the personal qualiti ’ >emed and establishing acceptable
criteria for assessing teacher effectiveness &g :ee Kyriacou ‘and Newson, ‘1982),
There is also evidence to suggest that contextual {actors are important mediators of
teacher effects (e.g. see Brophy, 1982). - - Cn U P
- Although it is difficult to demonstrate an empirical relationship between intellectual
and personal qualities on the one hand, and effectiveness as a teacher on the other, a -
that certain '

iaaéjir : e!fectiv -

“-number of government reports (=g Auchmuty, 19%0).have: concluded
- personal characteristics are like!y,t\o enhance success as'a taa;:hgf e

The BCAE Rationale and Guidelines {Meade et al, 1983) identifies a number of the
demands - placed upon  teachers and. enumerates ‘the personal, professional and in-_.

. tellectual . qualities required of teachers if they are to meet these. demands, These
demands include the need to: provide a variety of learning structures and experiences;
provide adequately for:a range of individual differences; assume 'greater responsibility
for curriculum development and for an: increasingly “wide range of "educational
decisions; collaborate with colleagues in the process of decision-making and planning;

. relate to the wider community and draw upon its resources; and engage in a process of

) x:mtiming personal and prﬂfesﬂmal d-:félﬁpmgnt, .

“A number of desirable personal qualities have been enumerated in the . 'Rationale and
.~ Guidelines, where it is argued that the demands made upon teachers imply that they -
N should display personal autonomy and be; well educated,” with a _high regard for -

"+ excellence and ' scholarshipy humane, with a genuine respect and liking . for: each :

. Individual and an- ability to relate 1o, and communicate with, other personsy -

" 'responsible, with a regard-for the social and natural environment; resourceful and’ ¥

creative, with the flexibility to adapt to changing situations; and eritical,” with the .

power to evaluate the relative merits of proposed chas ges. It is apparent that teachers °

"who possess these personal qualities will be well-cquipped to respond to demands ¢

.The  recognition that a variety of personal qualities is necessary for the adequate per- .

- formance of a complex professional role has also been reflect.d in the admission pro- -

- cedures for medical students developed by the University of Newcastle (University of -

..-Newcastle, 1977). These procedures have . continued .to make use ‘of a:stringent -

. academic criterion but broaden the admission criteria by taking account of personal -

- 7 -qualities identified a3 being essential to ‘effectiveness as a medical practitioner, The '©

7. admission precedure has been’ based en the premise that although personal and pro-.

-7 ¢ fesslonal qualities may be develope! a2 a consequence of professional training, certain .
i -7 personal qualities such as warmth and empathy must be present prior to the commence-
s -ment of training. T AT . : IREE

o -some of the features of the Newcastle admission procedure. It too was based:
upon an analysis of the personal qualities necessary for performing the roles assoclated
with the profession and it too was based on the premise that these personal qualities
should be evident before the commencement of professional training, The BCAE SAP'
took account of an applicant's academic ability by requiring academic achlevements ,
equivalent to Year 12 schooling as a precondition for admission,

Te sum up, the BCAE SAP responded 1o the Auchmuty propesal that institutions should- - =
utilise non-academic as well as academic criteria in their selection procedures and.
"™« . publish thelr procedures and standards, and also the Initial validation studies from~ -
which the eriteria and standards were derived (Auchmuty, 1980, pxxxvill An 7 -
evaluation of the SAP may provide early evidence concerning its effectiveness, - - -




 development of ‘the SAP.for 1981, mid-year entrants into Diploma of ‘Teaching

ndiry) courses in'the ‘areas of Commercial  Studies and Home Economics wa
8 rationale incorporating the following elements: = . -

cademic achievement would constitute one criterion” in the SAP, but it was
_FecPBnjsed “that. "It was not the only valid index of academic: competence,
Suctesstul. accomplishment in certain careers and - successful ‘completion of ‘a-
.variety' of post-school. courses, eg. TAFE courses, were - récognised : “as
. altefhative indices of academic competence. One constraint placed upon “the
‘development of an®SAP ‘was that students should be able to demonstrate

w0 the Eﬁ{mpletiqn of Year 12 schooling; = - , e
0)  persongl qualities likely to promote success as a student and as a teacher would
= play an important part in the SAP;: - o

demonstrated mastery of specific skills and competencies relevant . to . the

PoteNtial success in the Commercial Studies course; ) RS g
the SAP would take into account the aims and objectives of BCAE courses in -
Art, Commercial Studies and Home Economics.. In - accordance - with ~the--

recoMmendations of Rawlinson and Bumard (1978) regarding the need for insti-
- tutioNy concerned - with teacher education to make their values. and 'goals -
expliciy, it was decided ihat there should be a serious attempt to define the ...
competencies and personal qualities needed in student teachers entering these L
=le) _ the SApP should incorporate elements of a self-selection model. The procedure -
should encourage applicants to evaluate their ability, interests and motivation in

.academjc achievement which could be regarded as more-or-less equivalent to

‘stleCted course of study would also be given weight, eg. demonstrated com= ¢
. Ppetente in book-keeping,” shorthand and typing' were considered ‘relevant to &

- relation to what would be expected of them as students and as teachers, As far =

o as pAsible, therefore, obviously unsuitable applicants should be encouraged to '
- come tg a recognition of their own unsuitability rather than see themselves as -

{ @ rejected by BCAE; - ) o L '
@) the valigity of the SAP should be assessed by means of a follow-up study.

The SAFdE"Qlament involved the following stages: N
(@) " the - pPlacing of advertisements In the local press inviting applications from
" : perseNS wishing to gain mid-year admission to the Diploma of Teaching (Second-
<. ary) Cyrses in Art, Home Economics or Commercial Studies; ‘ : ’
®) the foryarding of a standardised application form to’ intending studenms to
7 supply information regarding their work experience, study experience, interests
and reasons for wishing .to become a teacher. Applicants were also asked to
furnish the names of two referees and to make themselves available for an
©interviey, if required; L
(e) * referees were asked to supply a confidentlal report on a standardised form
<. designeq to encourage referces t- provide Information and judgements particu-

. jarly felevant to the applicant's potential success as a student and as a teachery
{d) " each applicant was invited to attend an Interview session held at Brisbane

-, Colle§® of Advanced Education, as a result of which the interview panel com=-

: pleted an Admission Report, D T

IMPLEMENTATION OF THE SPECIAL ADMISSION PROCEDURE |
The admlssion interview constituted a central element in the SAP and was based on an
Interview scheqdule which had been piloted and developed over a period of several
‘Months, The ompilation of this interview schedule was based upon several sources of .
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" assessment; of . the . Interviewee In relation to four:broad areas; educational quali-

.- assessment and a final recommendation regarding admission in terms of four categories:

- tlon of Applicants for Pre-Service Teacher Training Courses,” and underwent a

A total of 68 mid-year a
~ Studies and 39 for Home Econamics,
- oifered a place (three were not recommended); (b) 18 of the 39 Home Economics appli- "~
- to demonstrate - evidence of “having . completed post-school studies: which were the
» - equivalent of Year 12 schooling) Nineteen Commercial Studies applicants and 15 Home
“ . Economics applicants accepted aplace, oo e S
“In order to gain additional information concerning the admission procedure; It was
‘decided to use the interview schedule and referee's report for mature age applicants

“interviewed and places offered to five Art and 11 Commercial Studies applicants on . .

(@) 70 per cent were aged 21 and over;

procedure - required interviewers to make a- collaborative,  summative

{ications/performance; experiences/interests in  the" principal and second teaching
-areas; personal suitability; and motivation to undertake a tertiary education’ course,
-For each’area the rating was based on a descriptive scale comprising five categories: -
to an outstanding extent; to a great extent; to some extent; to little or no extent; not
‘observed ‘or 'no comment, In addition to these ratings, provision was made for a'global

highly . recommended; recommended;  recommended with reservation; .and not recom-..

Interviews took place in a large hall, permitting several interviews to be conducted .

«+ simultaneously, Prior to interviewing, ‘all members of . the interview panels received .

coples of the Interview Schedule and the Cuidelines for the Interview and:Selec-

thorough briefing, Where possible, interviewers examined referees’ reports prior to the
interview but in some cases the reports were made available only at the interview or
shortly after its. completion, In several cases, only one referee submitted a referee's
_report, Each interview lasted approximately 30-40 minutes. P T
‘applications were interviewed in 1981 - 29 for Commercial -
s. No applications for the Art course were received,
On the basis of these interviews: (a) 26 of the 29 Commercial Studies applicants were

cants were offered a place (two were not recommended while |9 were excluded for -
-consideration as they did not meet one of the preconditions -for admission, viz, ability _

s2..ng admission to Art and Commeccial Studies courses at the commencement of tne
1982 academic year. Six Art applicants and 12 Commercial Studies applicants were
the basis of the interview, Five of the former group and seven of the latter accepted
a place, T L }

Selected characteristics of the 46 admitted students are as foliowss

()  the highest level of formal schooling achieved by 33 per cent of tbékadmit'tjed
students was "Junlor"; -

(€) 59 per cent of the mid-year entrants had undertaken further study during ‘the -

two-year period prior to their admission to the college;

(d) 28 per cent (13) of the admitted students were "highly recommended" by the
admission panel, 27 per cent (26) were "recommended" and 13 per cent (7) were
-"recommended with reservation®, e S

&
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. The effectiveness. of the SAP was evaluated in terms of four criteria using data ‘from:
.. administrative records of . progress in academic studies and practice teaching, individual
SAP “evaluation interviews with SA: students-approximately 12 months after they . had
commenced _their. courses, and two_questionnaires (the first completed by the 36 SA
students still: enrolled at .the college approximately 12 months after. commencing ' their
courses and the second completed by 22 of the 46 students three years after the first . -
- Intake had commeénced their ollege course). As four students withdrew in the first few . -
-weeks, the effective sample size was 2. = - - o L

~The Attitude of SA St

WP evaluation interviews revealed .that in general, students perceived the  ad-
_“mission . interviewers ‘as having, displayed warmth =:77 per.cent of the SA: students”
. Feported that the interviewers had displayed concern for them.’ : R

., 3A “students held a less positive perception concerning aspects of the interview pro-
. cedure.-Sixty-four per. cent indicated that the interview had not provided them with a e
Clear idea of what to expect from Brisbane College of Advanced Education and 46 per -
- cent indicated that the interview had not enabled them to assess their: probable suita-
bility for:their chasun course. There was a marked discrepancy between the responses
s of-the 1931 mid-year entrants and those of the 1982 entrants with regard to their per-
.-ception :of the usefulness of the interview,.While 80 per cent of the 1981 entrants
“indicated that the.interview: had not provided them with a clear:idea of ‘what to
expect from Brisbane College of Advanced Education and 48 per.cent indicated that
7she Interview had not been helpful in enabling them to assess their probable ‘suitability
. for_their College course, the Corfesponding figures for the 1982 entrants were 27 ‘per
icent and 30 per ceént. The 1982 ‘entrants experienced the normal college orientation -
-program _in  addition . to -the .interview whereas the 1981 mid-year entrants did not -
‘which may explain, in part, the discrepancy in the findings for the two intakes. . . ..

-Many of the SA students elaborated on their ~atings of the interviewers and the inter
‘view procedure. with positive and negative comments occurring with roughly equal fre-: .
quency. Most of the positive comments related to the attitude of the interviewers and
the opportunity provided to put questions to them. The . most , frequent negative .
comments related to the long wait which some interviewees had endured prior to the =
interview, the ‘lack of privacy afforded by the interview. venue, and the fact that -
several interviews took place simultaneously, There were also complaints about the'.
size of the interview panels, and the lack of information provided about the college -
and the nominated course of study - such as the credit point ' system, - available”
electives and . the workload involved,” Two contrasting students’ comments are as
follows: "I soon calmed down. The interviewers provided a comfortable atmosphere,’ 'l
They were genuine . ., very friendly and helpful and made you feel you were wanted"
and "It was dreadful. I felt uncom{ortable, There was no privacy - it was a bit unpro~
fessionalL It should have been done in a private room. It was off-putting, because I was
already nervous®, S e Lt R

Despite some divergence of opinion regarding the usefulness of the admission interview
which they had experienced, 82 per cent of the respondents indicated that they would-
retain the special admission  procedure  which they had undergone or make slight
changes to it, while 14 per cent indicated that they would make major changes to the
interview procedure and only 5 per cent said they would abandon it.. - . .

Srogress in Academic Studies and Practice Teachin

Jp_to the end of September 1984 the attrition rates of the 1981 mid-year entrants to =
‘he’ Commercial Studies and Heme Economics courses were 32 per cent and 27 per -
ent, respectively, while the attrition rates for the 1982 entrants to the Art and =
commercial Studies courses were 20 per cent and O per cent respectively. The everall '

3
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ts who had withdrawn from study had transferred to other colirses,
: grades achieved on a unit by unit basis revealed ‘that 25 {39 per cent).o
- .the 42:students had passed all the-units in which they ‘enrolled. However, 11:of the 18

_ mid-year” 1981 entrants to the Commercial Studies course had failed one or more units.
Of :the 34 units failed by these students, 26 ‘were:in: their principal teaching area, with
Accounting - responsible - for 15 -failures. Accounting - therefore emerged ‘as a" major.
source of academic problems to.the:mid-year . entrants to the Commercial -Studies

_course, After a maximum of five semesters at the ‘college, nine of the 11 1982 5A

-+ students had passed all their units; the other two had each failed one unit.. -

Gfédgs‘nbiaiﬁiﬁ ‘N‘by SA students were translated into a grade point average V(GPA),;E :
procedure.  which - facilitated a " comparison between the academic ‘achievement of

for. the '17 students who' had. completed third-yea g by ember

1984, The table reveals a tendency for older students to achieve better grades, for the

1982 entrants to achieve higher grades than those who entered in 1981 and for the

- "highly recommended® group identified by the admission interview panel ‘to achieve -

. - marginally higher GPA scores than.those who were ‘recommended. These in turn. ..
. - achieved higher scores than the “recommended with reservation" sub-group. - - i

. Iable 1: ~Relalionship between entry variables and pfégif,ess In academic studies and practice

ACADEMIC ACHIEVEMENT. (GPA)

SUB GROUP - - e
N AlL Unita Principal Teaching |- N -
& Arsa Units 17
{axcluding N .
. Proctica
Tooching)

Highly recommendad 10 49 06 A
Recommended - : 25 L &3 10

Recommended with , :
reservation - - 7 4,0 a7 N I

Students completing S , ; e

. Yeartz 28 4.4 1 | 12 | a8
Students not compleling . e
Year 1z 14 48 45 5 | a8

Students aged 21+ 3| ae a5 10 | a8
" Students below 21 : 1 3.9» 3.5%* 7 4.7

1982 entrants N | 52w 5.0%ss 2 | -

1981 mid-year entrants | - 31 83 4.0 15 .| &7

* o pg 08 )

o ipe 01 ) Significonce lavel of difference ‘htm groups in grode point gvﬁﬁgn using o
.. ,,;E 001 ) b test (Hie st al,, 1975, pp.249-275). , :
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teaching final results, one achieved. ﬁiétméﬁaﬁ

By September 1984, 16 of the ‘34 mid-year 1981 SA students had graduated in the .
minimum - time, ‘eight students were currently enrolled and . 10 students had withdrawn
- from their’ course. Five of the students who were currently enrolled were likely to
.- graduate at the end aof ‘1984, several of these having deferred for a semester, A higher
proportion of the Home Economics students (52 per cent) than the Commercial Studies
- students (42 per cent) graduated in"the minimum time, o v 0T s

+To sum up, the majority of 5A students had passed all their units and coped adequately
" withthe academic demands of their course but a sizeable proportion of the ]98] -
“mid-year entrants experienced difficulties with their principal teaching area units, par- .
ticularly units in Accounting. R I A

- Both' quantitative and qualitative data relating to students'. adjustment to the college
--environment and courses were obtained from the questionnaires and interview. Positive :
" comments centred on interesting-and relevant subject matter and the enthusiasm of the® . =t
med, Negative ‘comments tended to focus on the. workload . and -
percelved irrelevance . of the units, One-third of the 5A students had experienced
“initial - academic - adjustment problems  associated - with their courses.  The - most
- frequently . cited problems. weres (a) difficulties in' re-adjusting to study and .in
/ preparing ‘assignments and seminars; (b) difficulties in arriving at college for lectures &
commencing at 8 am when they had to meet domestic responsibilities; (c) inadequate

Table 2:" Level of satisfaction expressed by SA students with varlous aspects of Brisbane -
.+ College of Advanced Education ‘ o T

N Very ol Mot | probless/ |  Not
F - 2 watisfying! Satisfying Satisfying | fruatroting] epplicable

The overall academic require- - : S
ments of thg course . . . - 52 g - 9 , - el
Preparing assignments and essays 39 852 4 4 -
Dellvering seminars and lalks 2 | & 4 13 -
Taking examinations 23 50 8 5 5
Practical work assoclated with 7 - .
my course. . : 52 3 9 - -
Using the college Hbrary 26 39 13 22 -
Relaling fo other students és 30 “« | - -
Relating to academie slaff = 43 57 - - -
Llﬂng college recreational amenities | 4 26 9 - 61

:ny avgr:li college experience so o
ar -, s
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sclence background, In the case of some Home Economics students, or inadequacies
related to 1yping or shorthand skills in the case of some of the Commercial Studies
studentsy (d) difficulties in using the Lducational Resouree Centre, Individual comments
ranged from '} feel very much at home at college, It is very fulfilling, | have always
wanted to come to colloge « it is ke a dream come true® Lo "Overally | am very happy
with college lite, However, 1 fcel the preparation given {8 totally unrelsted to the
tealities of school requirements,,

The 22 5A students who fesponded to the final questionnaire rated their satisfaction
as Indicated in Table 2 Swdenty’ responses to other quettions suggested that by this
stage most of the adjustment problems experienced by some of them during the first
one or two semesters at the college had been overcome or reduced in severity,
Whereas in 1982 approximately onesthird of these students had experienced significant
adjustment problems associated with their courses, very few of the S5A students
eprolled In September 1986 wero ex riencing @major problema or {rustrations
assoclated with thelr courses, Over hall the students indicated that delivering seminars
and talks and using the College Resource Centre had become casler and 39 per cent,
33 per cent and 41 per eent of them respectively, felt that their "principal teaching
area" sublects, “second teaching area® subjects and "taking examinations' had beceme
casier, Fewer than 10 per cent of the students folt that any of these aspocts of their
course had become more difticult.

upon Academic Staff and upon the Im-

In 1982 interviews were conducted with 40 members of academic staff who had ex-
perlenced face-to-face contact with the SA students, but the duration and recency of
this contact varied, as did the number of students with whom the member of staff
concerned had experienced contact (from a single student to the entire mid-year group
of Commercial Studies or Home Economics students),

The lecturers in the area of Home Economics (a principal teaching area) tated all thelr
5A students as above Average in soclal and emotional maturity, motivation, and
willingness to seek advice, but a majority were felt to be "below average" in general
academic performance, flexibility, and tolerance, Lecturers in the Commerclal Studies
area tended to make a distinctlon between the 1981 mid-year Intake of special
admission students and the 1982 special admission students While the "1981 entrants
were seen As belng generally "below average' academically by all five of the lecturers
interviewed, they saw the 1982 Commercial Studjes entrants as being generally "above
average”. Both groups of students, however, were viewed as Being "above average" in
motivation, soclal and emotional maturity and willingness to seek advice, Individual
comments ranged from "love teaching mature age students" to “"dampened rest of the
group - no youthfil exuberance" (1981 Commercial Studies group)

The majority of lecturers helieved that the SA students had constituted an extremely
positive force in the units In which they had participated. Two themes persistently re=
curred amongst the lecturers' commentss the high level of motlvation amongst the
special admisslon students; and the contention that the mature age students comprising
most of the special admissien group can bring their diverse experiences to bear on
class discusslon, seminars and assignments to enrich the teaching-learning experience
for everyone involved

DISCUSSION

The resuits of the investigation indicated that although not all the alms of the
admission “Interview were achieved, the subsequent performance of students admitted
on the basis of interview recommendations have, in the main, justified the recom-
mendations of the interviewers, The attrition rate of the SA students has been at an

" acceptable level and their academic attainment has compared weil with that of normal

admission students. They performed satisfactorlly during their practice teaching,

&
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defived a high level of satisfactlon from thelr college experiences, and have been cone
sidered a positive Infivence by mest of their lecturers.

In relation to several major aspects, the SAP was developed successtully, 1t ldentifiod
applicants who were highly motivated to undertake teacher tralning coursesy applicants
who subsequently displayed many of the personal qualitics necessary for SUCCess as
students, The Interview was seen by SA students as necessary, and the interviewers
were viewed as warm and concernsd with the interviewees as Individuals. Eighty=two
per cent of respondents to the final questlonnalre administered to the speclal
admission students indicated that they would advise retaining essentlally the same 5AP,

On the other hand, some aspects of the interview procedure require modification In
the llght of the present investigation. Attempts should be made to reduce further the
anxiety associated with admission interviews by placing more emphasls upon its
Information-sharing character and its role in assisting applicants to evaluate them-
selves. Physical aspects of the interview such as the venue, the long walt by Inter-
viewees prior to. interview, and the size of the Interview panels also merit
re-examination. It Is probable that admission Interviews are not the most suitable
means ol imparting specific information cuncerning college courses and consideration
should be given to using alternatlve or supplementary methods of providing applicants
with succinct, reaclly understandable information concerning the college,

This evaluation study has shown that the 1982 SA students obtained better academic
results than the 1981 mid-year entrants and that some of the latter group encountered
difflculties in thelr principal teaching area. This was particularly true of the Com-
merclal Studies students. Any SAP should thus emphasise the need for mastery of
knowledge and skills relevant to the principal teaching area prior to, or very soon
alter, entry to the college. It is probable that mid-year entry causes some adjustment
problems which do not occur when entry Is made at the beginning of the academic
year, and that an admission interview cannot provide sufficlent assistance to such
students in Identifying potentlal adjustment problems, The results of the present
investigation therefore supgest that counselling andfor a carefully-designed erientation
program should supplement admission interviews for mid=year entrants,

The results indicate that the mature-age SA students obtained considerably better
academic grades than the younger SA students. The rcasons for this difference are
unclear, but it is possible that the SAP and particularly the admission interview, was
more useful for mature age than for younger students, Younger applicants may have
had insufficlent time in which to demonstrate evidence of some of the personal
qualities which the interview sought to tap. Altematively, they may lack the life
expetiences which can compensate for the smaller amounts of forinal schooling under-
taken by special admission students. Whatever the reason for this discrepancy in
academic attainment, it remains true that the SAP was more successful In Identifying
older students than younger students in terms of their subsequent academic per-
formance.

The cost effectiveness of the SAP is difficult to assess. Balanced against the
additional time and effort associated with the procedure Is the fact thats most of the
students included In this evaluation have coped adequately with the academic demands
of their courses and with practice teaching; most have obtalned considerable personal
{ultliment from their college experiences; and in the opinion of academic staff have
displayed many of the personal and professional qualities assoclated with successiul
teaching, In view of these conslderations, it is proposed that the SAP should be

~adapted In order to augment the normal admission procedure for mature-age applicants

to pre-service teacher education courses in Art, Commercial Studiss and Home
Economics at Brisbane College of Advanced Education, It Is also hoped that the special

~admission interview will serve as a model for the development of procedures for

admitting mature age students to other pre-service courses. Any procedures introduced
would need to be subject to further evaluations. ,

9!
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Te sum up, the SAP was ebviously more time=consuming to administer than the normial
admisslon precedure and it would be unrealistic to recommend an extension of this pro.
cedure to all applicants for pre-service tescher cducotion courses, However, the
procedure appears to have potential value for the admission of nonsstandard applicants
to pro-service courses, It may be particularly relevant as an aid in the admission of
mature-age applicants whe have not completed thelr Year 12 formal schooling, 1t s
hoped that other investigators may utilise the spocial admission interview schedule or
referce's report form to provide further information on their value,
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INTRODUCTION

THE BKILLS OF PRIMARY PRE-RERVICE TEACHER
EDUCATION STUDENTS IN RELATION TO SPEAKING AND
TEACHING OF LANGUAGES OTHER THAN ENGLISH (LOTEs)

Gary Bireh,
Orisbanae College of Advanced Education

" Thia survey was conducted with pre-service students in thelr first year of primary

teacher eduycation on campuses of Queensland colleges of advanced education and
James Cook Univetsity. It took place in carly February 1983 durlng orlentation pro-
grams designed for first-vear students, Nine-hundred-and-sixty-eight students were sur-
veyed, The survey 5ot include students from McAdley College of Teacher
Education, students civrolied in the Diploma of Teaching {Physical Education), the B.A.
(Music Education), or students in the Graduate Diploma in Teaching at the Darling
Downs Institute of Advanced Education. Table | provides a breakdown of numbers

surveyed by campusos.

Table 1: First=yaar primary leacher educalion students In ter-
tiary Institutions in Queensiand (1983)

Mount Gravall 242
Carzeldine

{Diploma of Teaching) 228
Caneldine )

(Graduata Diploma in Teaching) 99
Darling Downs Institule of Advanced Education 148
Capricornia Institute of Advanced Education 85
James Cook University 164

TOTAL 968
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These numbers represent 89.2 per cent of the total students sntolled In the coufses in
February 1983, based on figures supplied by the Board of Advanced Education,

The survey was restricted to students in their first year for the following reasons:

. the first-year group was sufficiently large to allow generallsations 1o be made

. these students were casler to get together as o group than the second- and
thitd-ysar students

. if the findings of the survey were to be acted upon {e.g. by the Introduction of

language units into existing courses) it would be rioro likely to be the first-year
group that would be Involved slince by the time the results were disseminated
the third-year group would be close to graduation and the sccond-year group
alr~ady too far Into their course for changes to be made,

The Graduate Diploma group from Carseidine campus were Included although they
would not be involved In any changes brought about by this survey since they were to
graduate at the end of 1983, They were, however, availuble at the time of the survey
and their data proved to be Interesting and signiticant in a number of respects.

AIMS OF THE SURVEY

The survey was designed princlpally to find the number of students who have studlied a
language other than Englrsh (LOTE) to at least Year 12 level or who have acquired a
LOTE In an Informal setting such as the home or by prolongeJ residence In a country
where the LOTE is spoken,

It was designed also to find the number of these students who would like to teach 8
LOTE in the primary school If appropriate units were developed In diploma courses.

The implicatlons 6f these results for the teaching of LOTEs in the primary scheol are
obvlous, There are also Implications for the preparation of teachers of multieultural
education, since the teaching of a LOTE |s generally recognlsed as a desirable aspect
of education for a multicultural society both for children whose {irst language Is
English as well as for the purpose of first-language maintenance for those children
who speak English as a second language, )

ITHDENTS OF A LOTE TO YEAR I2 AND STUDENTS WHO ACQUIRED A LOTE

The figures in Table 2 represent the numbers of students who have either studied a
LOTE to Year 12 level or who have acquired one in an informal setting,

The following points are worth notings

)] The linguistic resources that these figures represent are considerable, Almost a
quarter of students invelved in primary teacher education courses have either
studied a LOTE to Year 12 level or have acquired one in informal settings.

() The South-East Queensland campuses have attracted significantly more LOTE: -
students or speakers than the two nerthern campuses. It would be interesting to
seek reasons for thls but it js beyond the scope of this study, )

{il)  The intake of students in the Graduate Diploma at the Carseldine campus who
are students or speakers of a LOTE is propertionally much higher than any
other group in the study, The reasons for this are unclear but it would be
interesting to look into this discrepancy. ‘ :

(iv) It would seem from these figures that a potential exists among primary teacher

education students in Queensland to provide a supply of teachers capable of

introducing LOTE programs in primary schools. In the case of the students whe
have acquired a language outside the formal classroom situation, their pro-

12,
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ficlency s likely to be such that with very little prepatation they could become
teachers of thelr LOTE in the primary school,

Iable 21 Students who sludied + LOTE {a Yoar 12 and/er acquired a LOTE

Intormaily
) - X of Yoar 1
studenly on
m ) ) H tamplus
Mounl Gravatl 56 23.0
Carsslcine
(Diplema of Teaching) 58 24.5
Carsaidine
{Graduate Diploma in Teaching) 53 53.5
Dariing Downs Instituta of Advanced Educalian a0 20.3
Capricomia Institute of Advancsd Educalion 9 10.6
James Cook Universily 26 15.7
TOTAL o230 230

In the case of the students who studied a LOTE to Year 2 le.el, they have the basis
for further language study which could make them sufficiently proficient te teach
thelr LOTE in the primary school, The nature of the potentlal of both these groups Is
explored In what follows.

STUDENTS WHO HAVE ACQUIRED A LOTE IN INFORMAL SETTINGS

Table 2 doss not distinguish between those who have acquired a LOTE informally and
students who have only studied a LOTE to Year 12 level. Table 3 indicates those
students who have acquired a LOTE in Informal settings.

Table J; Speakers of a LOTE acquirad informaliy

" % of Year 1
students on
CAMRUS H compus
Meount Gravatt 14 5.8
Carseidine
(Diploma of Teaching) 6 2.6
Carseldine
{Graduale Diplema in Teaching) 13 13.0
Datling Downs Institute of Advanced Education 5 3.4
Capricomia Instiiule of Advanced Education 2 2.4
James Cook University 10 6.0
TOTAL 50 5.2
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Prom these flgures it would seem that tertiary Institutions involved in the preparation
ol ptimary school teachers reflect the proportion of Lo TE speakers found in the
community as a whole. Figures taken from the 1976 census indicate that 3.9 per cent
of the population In Queensland wore regular users of a LOTE. (The 198] census did
not co mf:l suflicient ltems on language to draw out similar data,) Given the current
emphasis on multicultural education, this would seem to be a desirable feature since it
indicates a potential teaching force which reflocts the ethnic diversity lound in the
community at large. As teachers who have probably experienced at first hand what it
Is to belong to a non-Anglo- xton culture, they would be likely to provide authentic
Insights into the nature of cultural diversity, not only for the children they teach but
also for their colleaguos In schools and tertlary institutions.

Two other sets ol statistics from the survey, however, throw some doubt on the con-
cluslen that all students who have acquired a LOTE in informal settings to actually
come {rom a background significantly different in cultural terms from the majority of
students, Only fifteen students (1.5 per cent of the total number of students) were
born In a non-English-speaking country. Perhaps even more revealing, however, was the
Item which dealt with the birthplace of the students' parents (Table 4),

Table 4; Birthplace of parenis

- Ceel,r | cotnz ' Col. 3 -
Bath (n | Ore pareit Byt
Englinhe % of whe s % af whars % of
B speoking  compus LOTE [+ U (K113 compg
AU counf Iy G Gt ayuikogiy gy ol Group
Mounl Gravall - 0.0 2 0.8 12 5.0
Carseidine 7
(Diploma of Teaching) - 0.0 1 0.4 5 2.2
Carvaldine
{Graduals Dipioma in
Teaching) é 6.1 1 1.0 4 £.1
Darling Dawnis inslitule ¢f
Advanced Educalion 2 1:4 - 0.0 3 2.0
Capricornia institute of
Advanced Education - 0.0 - 0.0 2 2.4
James Cook University § 2.4 2 1.2 4 2.5
YoTAL ' o2 12| 6 oe | 2 s

This table indicates that only 19 per cent of students {combining columns 2 and 3)
come from a backgreund whece one or both of the parents were born in a country
where the LOTE is spoken, From these figures, it is open to conjecture whather the
institutions represented here are in fact reflecting the ethnic composition of the
community as a whole, Also the fluency of those students represented in column | |
should not be assumed to be native-like. Since they and their parents have been born *
In Australla or another English-speaking country many of the students would be =
third-generation speakers. Language malntenance into the third generation is rare and
the variety of LOTE spoken by this group is often very non=standard,

In attempting to discover the proficiency of students who had acquired a LOTE in
informal settings, students were asked to assess their fluency In conversation, reading

and writing. The reliability of self-assessment in establishing degrees of fluency is

14.
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usually low. However, the purpose of this item was merely to establish s rough profile
of linguistic skills and 5o the weakness of self-assessment s 1o be tolerated,

-lable 5 Fluency of speaksrs of informally-acquirad LOTEs

Flusnt

) convars ¥ sf Flusnt X% of Flusnt 3 of
CAMPUS H witlon B reoding N writing L
Mount Gravalt 14 12 85.7 B 57.1 5 35.7
Carseiding

(Diploma of Teaching) 6 4 100.0 3 50.0 3 50.0
Carsaldine

(Graduale Diploma In

Teaching) 13 12 y2.3 11 84.6 7 53.8
Darling Downs Institute

ol Advanced Education 5 k| £0.0 3 60.0 1 20.0
Capricornia institule of

Advinced Education 2 2 100.0 F 100.0 2 100.0

4 40.0

James Coak Unlvarsity 10 10 100.0 5 §0.0

Table 3 indicates that most students rate themselves as fluent in conversation while
reading and writing skills are generally of a lower order, This Is under.tandable since
students would communicate orally within the family and the ethnlc community but
would have less reason to communicate by means of the written word, Glven the age
group of the student population, most would have been educated in Australia where, of
course, the language of instruction Is English, Reading and writing in the LOTE i
taught formally at all weuld have occurred malnly in ethnie schools.

The fact that a significant percentage do not consider themselves fluent In readiig
and writing thelr particular LOTY. need not be seen as a major impediment to their
teaching the language in primary schools, Language teaching at this level Is Involved
mainly with the development of oral communicative proficlency rather than the more
formal aspects of language usually associated with reading and writing. With respeet 1o
spoken language, it is probable that this group would display a much higher proficiency
than Is attained by most teachers who learned a LOTE in an Australian secondary
school or tertiary Institution,

What would be required, of course, in their preparation as teachers of a LOTE would

be a grounding in the methodology of second language teaching at primary school level,
This ceuld be accomplished by the provision of a single methodology unit offered as an
elective. This would seem to be a quite inexpensive way of providing teachers who

[

could make a tangible contribution to a school's multiculiural program.

Given that education for a multicul:wal society is official policy in Queensiand, it

" would seem that we should encourage a representative sample of people from ethnic
;. communities te enter the teaching profession. These people have unique Insights and -

Important experience to offer, not the least of which is their ability to speak a LOTE.
The rather small numbers of this group in Diploma of Teaching courses on  most
campuscs might suggest that a policy of active recruitment would be in order.

. Certainly, it is arguable that fluency in & second language could well be seen as a

positive attribute that might be taken into consideration when selecting students for
teacher education programs.

15
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The number of teachers who had studied various LOTEs to Year 12 Is shown in Table
6 Table 7, compiled from information supplled by the DBoard of Secondary Schoel
Studles, shows the total number studylng LOTEs ot Year 12 lovel in 983, A
comparison of Table 6 and Table 7 shows that the distribution of student teachers whe
had studied LOTEs broadly reflects the distribution of secondary school students
studying LOTEs in Year 12,

Tabla g Students who sludiad a LOTE 15 Year 12

FRENOH GEMUAN | WPANKSE | T+ ' |TNOOMESIAN | omen®
Totoi] ¥ of % of % of ) % of % of
CAMME ) He H Totol] N Total| N Total | N Total | N Total| K Total
Mount, Gravals wlm |18 08| 4 03] 3 sal - ool 3 6
Carpsldine )
{01p.T.) Ao 6ol 15 008 1001 20|91 a0l 1 20
Carssldine 7
{Grad.Dip.T.) W0 s s a7 e - 00| 3 es] 1 oz
DOTAE L 0| 8 wefe 22|l - ool - 00l 1 29
CIAE 7] 2 M| 2 )3 wol| - o0l - ool - o0
Joves Cook 171 ¢ 23] 6 a2 a8 a1 s3] 1 s
TotAL Wi sl @ 02,0 (2 137 | ¢ e 5 28] 7 3

* Zoms pludents have etudisd mors thon one 1 :
4 Listed omohg "WOthwe® ore Greek, Ruawion, Chinsss ordd [iich

Ipble 73 Students studying languages tn Queensland at Year

12 (1983)
3 of total
e

French 761 44,2
Gefman 650 A7
Japrnase 178 10.3
Halian 99 5.7
Indonestan 19 1.1
Russlan 2 0.1
Chinese 8 0.5
Gresk - 0.0
Latin 5 0.3
ToTAL 1,722 1000

The choice of languages in secondary schools is influenced by a number of interrelated

factors such as tradition and the availablility of teachers, This is reflected in the
languages represented in our survey ol tertiary students. From these figures, it would
seem that if languages were to be offered as electives in Diploma of Teaching courses,

16,
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viable groups could be formed only for French and German at Mount Gravatt and
Carseldine campuses and possibly for French at Dacling Downs Institute of Advanced
Education. On the othoi campuses there are insufficient nimbers fo warrant setting up
classes. (A clars slze of twelve is considered the minimum viable number for the
purpose of this discussion.)

Item |3 of the questionnalre was deslgned to find the number of students who had
learned or acquired a LOTE and who would like to teach it at primary school level If
the necessary tralning were provided {Le. methodology for students who had acquired
thelr language Informally and language study plus methodology for students who had
learned their langusge In formal classrooms to Year 12 level). The positive responses
glven to this Itein are shown In Table 8,

Table 8: Sludents wishing te teach a LOTE in the primary

school
- T ) ¥ of compus
Posliive longuoga

CAMPUS TEApONDeE learnara
Mount Gravalt 38 67,9
Carseldina

{Diploma ot Teaching) 39 696
Carseldine

(Graduate Diploma In Teaching) k4 £7.9
Darling Downs institute of

Advanced Educallon 23 76.7
Capricornia inslitule of Advancad

Education 5 55.8
James Cook University 12 46.2
TOTAL 153 66.5

As can be seen, the majority of students who have learned a language either at school
or Informally would like to teach that language in the primary scheol, For the

" Table 9; Students of French or German and who wish Io leach the language In the pmary
- school

ENPUS 7 an;:h i 1 Eiﬁnn B 3
Mount Gravall "* ' 16 64,0 13 722
Carseldine
" {Diploma of Teaching) 23 67.6 1 73.3
Carseldine

{(Graduate Diploma in Teaching) 19 63.) 12 80.0
Darling Downs Institute of Advanced Educalion 14 82.4 & 75.0
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be In a position to form viable class groups and this viability depends upon the
responses of French and German students to item 15,

practical reason: mentloned earlier, however, it seems that only three ciampuses woiild

Table 9 shows the number of students who studled French and German to Year 12 who
Indlcated that they would like to teach the language in the primary school.

It would scem then that viable French and German groups ceuld be foermed at Mount
Gravatt and Carseldine. At Darling Downs Institute of Advanced Education, It would
be possible to form only a viable French: group.

To get an accurate picture of the number of potential LOTE teachers from the sample
of first-year students who Indicated they would like to teach a LOTE In the primary
school, it Is necessary to discard those students whs indicated they would like to
teach a language for which viable class groups could not be formed. The result is
shown In Table 0.

ble 10 Polential teachers of LOTEs
- m - , ,
Wiehing te Ho. af (1) Potantiol
teach @ from nons LOTE
CAMDLES LoTE vichle growpa Lwochers
Moun! Gravalit 38 ] 36
Carseldine
(Diploma of Teaching) e 2 3 36
Carseidine
(Graduate Diploma In Teaching) s i 2
Darling Downs Institule of Advancad Education 23 7 16
ToTAL o T 16 120°

This group would be made up of students of French or German together with those
students who have acquired a LOTE in informal settings for whom it Is maintained
special language units would be unnecessary. This group would be combined for commeon

methodology courses, : :

A comparison of Table 9 and Table 10 seems to indicate that the majority of the'
potential LOTE teachers are speakers of French or German, However, while this is’
indeed the case, the situation is a little more complex than first appears since a
number of the students of French and German are speakers of a LOTE that they have’
acquired Informally. In other words, some of the potential LOTE teachers would ba
capable of teaching more than one language. ;

The range of languages represented on the three campuses together with the number
of speakers is shown in Table 11,

18.
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Tabls 11; Languages learnl In informal sstlings

5 ﬁ £ ¢ *
=4 3 a5 P
, i 1 ‘;‘g P g pob Py oy
AW A8 22§ 2 % & 0§ 2 & 8
Mount Gravall 3 1 1 - 3 = 1 - 2 5 1é
Carselding
(Diplama of Teaching) 2 1 - 1 1 - 1 - = - &
Carseldine
(Graduate Diploma In
Teaching) 2 2 = = 2 1 - i 2 & 16
Darling Downs Institute
ol Advanced Educallon - = - = 3 = - = - 2
ToraL 7 4 1 1 9 1 2 1 4 13 43

* Under "Olher' were linted thae Fallowlng longuoges: Indonesion, Yugoslav, Busalon, Myltess,
Fidgin -

The numbers of students who have acquired a LOTE i an informal setting and who
wish to teach that language are shown in Table §2.

Table 12: LOTE speakers (informal acquisition) wishing lo
' teach their LOTE :

CAMPUS Ty
Mount Gravait 10
Carseldine

(Diploma of Teaching) 4y
Carseldine

{Graduais Diploma in Teaching) 10
Darling Downs Institule of Advanced Education 4
TOTAL - o 28

It would seem that a significant number of teachers of LOTEs in the primary school
could be prepared from the existing intakes of students In primary education courses.
While the majority of these students would be teachers of French and German, the
figures from Table 11 indicate that there would be a range of other languages as well,

STAFFING

Of the campuses surveyed, only Mount Gravatt and James Caok University have been
involved in the preparation of teachers of LOTEs. Both of these institutions were
involved with the preparation of language teachers in the secondary scheol. Since the
amalgamation of the DBrisbane campuses to form the Brisbane  College of Advanced

 Education, some of the staff involved in the LOTE teaching program on Mount Gravatt
~campus have transferred to the Kelvin Grove campus. However, sufficlent staff remain

19.
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1o provide units In French and German {(two Fronch and one German lecturer remain).
In addition, Mount Gravatt has retained an Involvement in second language education
through the Graduate Diploma In Second Language Teaching which Is offered on that
campus,

While James Cook University has staff involved in the preparation of language
teachers, numbers of students do not warrant the establishment of unlts to propare
LOTE teachers for the primary school at present,

On Carseldine campus and at Darling Downs Institute of Advanced Education viable
groups exist, but neither of these lnatitutions have been invelved in the preparation of
LOTE teachers. If the nccessary units were developed staff would need to be found to
service these units,

CONCLUSION

The data gathered In this survey Indicate that a significant proportion of students
entering courses Involved in the preparation of primary school teachers has either
studied a LOTE to Year 12 standard or has acquired a LOTE in an Informal setting,

such as within the home, :

On at least two campuses, Mount Gravatt and Carseldine, the number of studentz who
have studied cither French of German to Year 12 is such that viable classes In these
two languages would be possible, At Darling Downs Institute of Advanced Education a
viable French class would be possible,

It would seem that the conversational fluency of those students who have acquired a
LOTE informally Is such that further language study would not be needed for members
of this group wishing to teach languages in the primary school, :

Methodology classes could be formed by combining students of French and German with
students who had acquired a LOTE informally. By this process, a significant number of
teachers (120 estimated on this survey) capable of teachlng a LOTE In the primary
school could be produced cach year,

Staff qualified to eonduct language units in French and German as well as methodology
units for French, German and other LOTEs are presently situated on Mount Gravatt
campus, It would probably be necessary to engage additional part-time staff if such
units were to be undertaken at Carseldine campus and Darling Downs Institute of
Advanced Education.

With regard to students enrolled in teacher education courses on the campuses -

surveyed, it would seem that a lower proportion of these students Is from a -~

non-English-speaking background than is the case for the community as a whele, Con-
sequently, in the Interest of producing a culturally balanced and representative
teaching profession that reflects the multicultural nature of society, colleges and
universities should perhaps give some thought to ways of increasing ethnic diversity
when selecting students for teacher education courses, ’ :

RECOMMENDATIONS

In the light of the data gathered in this survey and government policy te promote

through education the ideas of multiculturalism the following recommendations are
madet .

I That tertiary Institutions give consideration to the recruitment of more students
of non-English-speaking background for teacher education courses. o
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2

That LOTEs be offered as electives within Diploma of Teaching courses on
campuses where viable classes could be formed, with a view to providing a pool
}:I teachers with the necessary proficiency to teach a LOTE at primary school
evel,

That on such campuses, students who are sulficiently proflcient in a LOTE
cither as native speakors or through having formally learnt a Janguage be
offered a methodology unit to enable them to teach the LOTE in primary
schools,
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DESINABLE CHARACTERISTICS OF
BUPERVISING PERSONNEL IN SCHOOLS

C. A, ¥arfow {Convensr), H.A, Prer, A, Costin, H.F. Fogarty, W.J. Sualer,
T.E, Kelk, I'H. Maceey, #.8.0, ¥illiams,
Brishane College of Advatced Fducalion

RACKGROUNE

The study was carried out at the Carseldine Campus of the DBrisbane College of
Advanced Education. During 1981-82, three presseevice courses in teacher education
were olfered at this campus, These were the three.year Diploma of Teaching
(Primaty), the Diploma of Teaching (Primary/Pre-School) and the one.year Graduate

_ Diploma ln Teaching (Primary). 1t was decided not 1o inciude students enrolled in the

latter course in the study as thelr exparience with school studics was not as extensive
a: the other twe,

A significant component of the two courses selected for the study is the field studies
experience. This inclides block practice and scheol studics In the former, studenits
spend a continuous block of time (three weeks) each semester in co-operating peimary
schools over the three.year period. In the latter, one day each week lor thirteen con-
secutive weeks s spent in schools for one semester during second year and for both
semesters during third year. During block practice, emphasis is placed upon student
téacher development of personal, interpersonal and professional skills nee fed by a

“classroom teacher. Professional skill development focuses principally on planning
~ lessons and  units, mastering teaching techniques and strategies, sfganising and

managing the lrarning situation and evaluating learning, During school studies, students
study, both in college and at the school, the roles and responsibilities of teachers In
planning programs for Individual children and for class groups, across all aspects of the
curriculum, and practise developing these competencies themselves: In addition, they
examine ways in which teachers can become involved In helping plan the school currls
culum and the influences that affect such planning

The study investigated the characteristics perceived to be needed by supervising per-
sonnel {college stalf, school administrators and teachers) participating in field studies.
It was decided also to study desirable characteristics of schools invalved, The design

-phase included a review of relevant literature and distribution of an open-ended
‘questionnaire to the four groups involved in the study - college personnel, school

administrators, teachers and third-year students. Third-year students were chosen
because of their greater ecxperience with both block practice and sehool studies, On

_the basis of the roview and the questionnaire, a final questionnaire was developed and

22,
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clrculated amongst o reprosentatlve sample of the four groups, The data thus collected
ware analysed, conclusions were drawn and recommendations made,

THE METHOD IN DETAIL

To obtaln Initial data, a short open-ended quostionnaire was devised, With regard 1o

bleck practice teaching, participants were Invited tog

(8) st the flve most deslrable characteristics of college lecturers supervising prac-
tive teachingg

(b)  list the five most desirable characteristics of supervising teachers;

{¢)  list the five most desirable characteristics of supervising principals or assoclate
administrators)

(d)  list the five most dosirable qualities of schools which facilitate block practice,

On an adjoining page, similar responses were sought relative to school studies.

Of the twenty-seven lecturers in Teacher Educatlon and the thirteen from Liberal
Studles who undertake work In the scheols, thifteen received questionnalres (elght In
Teacher Education, five in Liberal Studleal Some lecturers worked In block practice
only, some in school studies only and some In both progfams,

In all, fourteen schools were approached in this Inltial round. Four schools took block
practice students only, one took schosl studies students uily and nine worked on both
programs, Seven schools were Class 1 (600+ pupils), six were Class 11 (300-600) and one
was Class 1l (100-300) In terms of architecture, three of the schools were multl-space
bulldings, whilst the other eleven were of traditional design. Within these schools,
seven adminlstrators and seven assistant administrators were contacted. Three tearhers
In each school were also approached.

Thirty third-year students were approached. This represented about one-third of the.
third-year population, At the time of contact, these students were on their fifth block
practice session and had undertaken two semesters of school studies,

With this breadth of cmtg::t, the rescarch team felt conlident that the data collected
would be comprehensive.
The first task was to take the responses of each of the four groups In each category.
A simple listing and tallylng procedure was utilised. These [ists proved quite lengthy
despite some simple collapsing of responses, Further Investigation of the sections
indicated that responses concerning the persorinél (a, b, and c above) could be cate.
gorised under the following headings:

Personal Characteristics

Professlonal Characteristics

Procedures Used,

Initially, this type of categorisatien was used for schools, but was later dispensed with

in favour of one category,

The final stage involved the combined opinions from all the particlpants. Progressive
breakdowns of the lists of desirable characteristics occurred until the final, manage-
able shorter lists were determined, At this point, it was clear that there was almost
complete commonality in the items appearing in the lists concemning block practice and
school studies. For the final questionnaire, therefors, only one list was adopted,

The [final questionnaire was trialled before distribution with a small number of
respondents to remove ambiguities and unclear wording, It allowed for data to be
collected from all groups on block practice, school studies or both, Participants were.
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asked to evaluate cach of the characteristlcs on a five-point scale tanging from
essential to irrelevant, Additionally, they were asked 1o rank ofder ©: o | o 3 the
five nest impostant items,

The final questionnaire was distelbuiod to the forty lccturers who undertake work in
schools, Some lecturers worlted In block practice only, some In school studies only, but
mast worked In both programs, The thiety-six schools associated with the college were
approached for the linal questlonnaire. Within each school, the administrator who was
responsible for the co-srdination of student activities was asked to 11l out a questione
nilre as well as the regular supervisors in the school

All third-year student teachers were approached. At the time of contact, these
students were In their sixth and final block practice sesslon and had undertaken three

- semesters ol school studles. It was felt that the timing of this questionnaire, In the

flnal pre-graduation practice (November), contributed to a large extent to the lower
tesponse rate than that achieved with the earlier open-ended search for data,

The study was Intended 1o be exploratory and descriptive In nature, The progiams
belng evaluated are specific to Carseldine's Diploma of Teachlng and the results
cannot be held to be generalisable to the wider teacher education scene, However, as
many colleges are now Involved in school-based programs or are considering their
introduction, the findings could have quite general interest amongst teacher educators,
Because of the exploratory nature of the study and because it included a large pro
portion of those involved, fittle attempt was made 1o apply statistical tests of
signlficance to the results

The data were entered Into the CAENET HP.I000 system a1 the Kedron Computer
System and all analyses were undertaken using the Statistical Package for the Social
Sciences (SP55), The primary analyses of the data consisted of an extensive serles of
crosstabulations. These were presented in graphlcal form in the report and tentative
trends are identified as the basis for recommendations,

Some preliminary attempts at secondary analyses involving factor snalyses of sets of
items have shown promise of further useful data reduction end clarification. It Is hoped
that these analyses can be pursued at a later date,

it was declded that the primary concern in the graphs was to present a clear picture
of differences in the pattern of opinions held by the four groups of respondents. A
direct graphing of the means on each item for the four groups would distort this
felﬁ!iqﬁ;hlf if any group tended to rate characteristics consistently higher or lower
across all ltems in a set, so differences in the average level of response of the respen-
dent groups were added or subtracted to Indlvidual items,

It should be noted that an item may be ranked very low In this order either because it
is seen as unimportant or because it is not applicable, eg. teachers should visit the
school regularly. Thus the graphs represent relative levels of Importance attached to
individual items by each of the groups.

After studying the graphs, the research team decided to represent the terms by using
this range of scores: ’

(a)  Essential 4.5 and above
{b)  Desirable 3.5 up to but not including 4.3
(e} Useful , 2.5 up to but not including 3.5;

(d)  The committee judged that no item was given a sufficiently low average rating
: to be classified in the lower category, Doubtful

Agreement between groups was defined as follows:
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(a)  Strong Agreement A spread of 0.2 or less aceess the four respondent
Eroups on any ltem;

{bs) Disagresment A spread of 04 or more across the four respondont
Brfoups on any itemj ani
(¢} The remaining items represent a moderate level of agrecment across the Tour
groups,

The establishment of such bands was, in one sense, arbitrary. It reflected the judgment
of the group after assessment of all the data.

In the questionnaire, respondents were asked to rank the five most Important charac-
teristics in each section. This meant that there was potentially a second camiplete set
of data for analysis. An Investigation of the means obtained by the two methods {mean
scale value and mean rank value) showed almost complete agreement, particularly in
the essentlal characteristics,

For two reasons the team decided not to proceed with the analysis of data from the
forced cholce ranking scheine, Flestly, It was Interested In ltems ranked both high and
low, therefore the rating scale was more appropriate, Secondly, the rating scale
obtained a real response from each person for each item. Information derived from
these scales thus reflects a wide opinion base, In addition, the five-point rating scale
Is an easier format for respondents to use,

The results do not include any further considerations of the ranking data and the
rescarch team would recommend the rating scale for any other investigations of this
kind, )

RESULTS AND RECOMMENDATIONS

The primary intention is to identify the arcas of commonality and areas of difference
between block practice and scheol studies as perceived by the four groups of
respondents. A difference botween the view one group has of itself and the view of it
held by another group would suggest that specific action Is required to resolve this
role conflict,

General Trends

The data relating to personal characteristics of college staif in school studies and
block practice show that all the characteristics listed are scen as important in beth
programs, College stafl are called upon especlally to be fair, approachable and
consistent, while the lowest (though still high} ratings are assigned to the qualities of
considerateness, friendliness and tactfulhess.

The profile obtained from the four sets of respondents regarding block practice
illustrates very close agreement acroess the full range of thirteen items. The contrast is
clear, for example, in comparison with the matching sets of opinjens for college staff
In school studies, The trend suggests that all four groups have a clear and consistent
role image for members of college staff. In part, this difference is an expected
function of the long history of block practice and the relative newness of school
studies,

Some general differences in the ratings applied to the two roles are notable, Qualities

- of cohsistency and understanding are rated higher in block practice by all groups.’
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conflict

None of the differenges between groups in relatlon te block practice Is sufficiently
large to wareant concern: However, some of these reflect larger differences which aro
recorded in the results for school studies,

College staff assign higher ratings to open=mindedness and {lexibility in themselves
than do other groups. Administrators ond teachers provide the lowest ratings for
open-mindedness, Dy contrast, while lecturers fate {lexibility highly, administrators
rate this quality highest of all the personal characteristics, Such a response  {rom
administrators is a clear indication of some general problem in this area which requires

" clarification.

The lower importance assigned by college staff to punctuality Is In contrast to the
importance of this quality particularly for teachers. The pattern Is similar though less
marked In the data for bleck practice,

Rocammepdat lons

L The consistency of the results obtained for college staff in block practice could
strve as an Hlustration of the level of consensus which is attainable,

Z The dilference between college staif and school administrators In their fatings
of the importance of Yopen=mindedness” in college staff should be explored,

3 The particularly high rating assigned to "lexibility” of college staff in school
studies, especially as viewed by administrators, needs to be clarified,

4 The need for punctuality by college staff is documented, The finding is not new
of surprising, but is an indication of a continuing need for effort by college
staff to consider the needs of others,

gssignal ¢

Gonsral Trondsa

The general trends in these data 'nclude a strong indication that the complete set of
thirteen items are percelved as important aspects of the role of college personnel in
school studies and block practice. This is illustrated by the very small difference in
ratings between the most important item (sound knowledge of the program) and the
least important (academically well-qualitied). All four groups provided average ratings
over the thirteen items which exceed 4.2 on the five-point scale.

There is a high level of correspondence between the order of ratings for the two
areas, school studies and block practice. For both areas the group of four most

important and least important items contains the same items, The most important ares

. sound knowledge of the program

. interest in student development

. capacity for constructive criticism of students
s a willingness to share.

The four least impertant were:

s academically wellequalified
. organisational ability
. willingness to accept new ideas

. concern for chifdren,
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Group differences in the ratings of items produce a moderate spread of opinlons for
most items, A few Items ranked as most Important by all groups show small spreads of
opinion. The general picture suggests that there are four moderately different sets of
expectations of the role of college staff In these two tields, as rogards the Items In
the “prolesslonal characteristics! set,

A third general trend places the lecturers’ own opinion on the upper or lower extreme
for many items. For six Items in school studies and seven In block practice, the
lecturers' opinlon Is alone at an extreme, If tied opinions are Included, these figures
become eight and thirteen respectively, with the seven tles involving all three other
groups.

Conftlict

Within the overall pattern of high levels of Importance and close agreement between
ratings for school studies and bleck practice, several differences between the twe
areas or between groups of respondents appear in the data.

Lecturers' awareness of potentialities Is rated higher (overall fifth) in school studies
than In block practice (overall elghth). Thelr skill In provision of constructlve erlticism
Is rated by lecturers themselves higher than others In block practice and lower than
others In school studies,

The lecturers rate thelr knowledge of primary curricula and a primary teaching
background lower than do the other groups in both school studies and block practice;
and they rate a willingness to accept new Iideas higher than ether groups in both
lields,

Recommendations

L The general though moderate level of disagreement concerning this set of
characteristics, together with the tendency for the lecturers' opinions to occupy
extreme positions among the four groups, suggests that some general attempt at
role clarification and subsequent rapprochement among the opinions of groups ls
highly desirable,

FA Within the context of such an endeavour, the contributlon of curriculum
knowledge and associated characteristlcs, such as a primary teaching
background and teaching expertise, should be clarified in a way acceptable to
all groups,

General Trends

The level of importance assigned to the fourteen Items In the set of procedural
characteristics varjes markedly. The ratings for the most important items are above 4.6
on the flve-point scale, while the lowest ratings are below 3.5, :

There Is & general tendency for levels of agreement among the four groups of
respondents to be higher for items rated most important and to show greater disagree-
ment for characteristics near the lowest overall rating. :

Five characteristics are given high ratings in both school studies and block practice.
They are: '

. provision of constructive advice to students
. effective implementation of the program
effective communication with others
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. positive support for atudents
. regular visitation,

Three Items recelve the lowest ratings in both programs:

. evidence of therough proparation
. delineation of the school's expectations
. display of a range of teaching strategies,

Some differences between ratings in the two programs are evident, Effective ime
plementatlon of the program Is rated more highly in school studies, while effective
communication Is rated more highly in block practice.

"spflict

One marked disagreement relates to the ratings given to the Item "asscss regularly®,
This ltem, for block practice, is rated rather higher by adminlstrators and teachers
than by students and coliege staff. For school studies, lecturers rate this item last,
while the other three groups rate It at close to the same level as in bloek practice,

Marked disagreement is also depicted in the lecturer's role In stating the expectations
of the school. In both programs, administrators give this ltem their second lowest
ratlng, Students in particular give a higher rating to this characteristic or responsl-
bility.

The disagreement among groups In relation to the treatment of students as fellow
professionals Is again highlighted in these results,

Recommendations

L The role of the lecturer In assessment during school visits In the school studies
program Is understood differently by lecturers and the other groups. This aspect
of the lecturer's role should be clearly communicated.

2 It is the apparent eplnion of administrators that lecturers have little, if any,
responsibility to communicate the expectatlons of the school In either program,
While this is clearly perceived by all groups as a fundamental task for school
adminlstrators, these data suggest that the three other groups see a role for
college staff in this area to a greater extent than administrators do. Clarifica-
tion In thls area, Including the means by which administrators may communicate
school expectations to college staff, should be undertaken.

3 The Implication of the treatment of student teachers as professionals has
emerged as requiring attention.

JEACHERS
General Trends

The adjustments required to remove overall group differences from the data were small
and similar in schesol studies and block practice, In both areas, students assign a
slightly higher level of importance to teachers' qualities than do the other three
groups of respondents, while teachers rate the importance of their own qualities rather
lower than these are rated by students and college staff, and lower than administra-

.- tors rate them In block practice,
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In general, all the personality characteristics of teachers are seen a8 important so that
there are only small difforences between Itemns, The principal differences between the
ratings of characteristics In relation to block practice and school studies reflect the
assessment role of the teacher in the former area, Teachers rate their approachability
ds their most Important characteristle in each type of contact with students, but
otherwise agree with the other groups ol respondents in rating "co-operative” and
"supportive" as more Important in acheol studies than "fair” and "consistent”, The
reverse Is the case In relation to block practice and the roversal is in accordance with
the teachers' role In assessment in block practice.

Conicord and Conflict

Despite the similarity in general trends, the ratings assigned to personal qualities of
teachers by themselves and by others reveal a quite complex pattern of differences of
opinlen among the four groups regarding school studics. Teachers apparently tend to
identify "lalrness" as a quality required In evaluation, but rate It notably lower than
the other groups do. They also provide at least marginally lower ratings than other
groups for the qualities "understanding", "open-minded", "supportive” and "tactiul®, This
suggests that they sce themselves in a less personal relationship 1o students than other
Froups see as desirable,

Two groups, students and lecturers, rate some characteristics higher than the other
groups, The differences are not great. Students assign the highest of the four ratings
to "approachable", "supportive", and “eonsiderate", while college staff assign highest
ratings to “enthuslastic" and “open-minded". These dilferences would seom to simply
reflect the different needs of the tweo groups.

A marked divergence in views appears in relation to three qualities which oceur rather
low in the overall order of priority, In relation to the three qualities “open-minded®,
"considerate" and “friendly", both students and college stalf provide similar high
ratings while both teachers and school administrators provide similar lower ratings,

The result obtalned for the personal qualities of teachers In relation to block practice

is remarkable for its consistency. The mean ratings assigned by the four groups of res-
pondents are generally close together, suggesting a general consensus as to the

personal characteristics, and by Implication the role, of the teacher In block practice, .

The ratings assigned to characteristics by teachers tend to ba neatly within the limits
of expectation given by the ineans of the other three groups, The overall pattern

suggests that teachers and others have very similar pictures of the teacher's role, This
general harmony Is not seriously marred by the lower rating for “flexibility" which is
assigned by school administrators, given their responsibilitles for the smooth running of

school programs. Nor Is it seriously disturbed by the lower rating assigned to ..
"punctual" by college staff although there Is no basis for suggesting that this may be .
defensive on their part. }

Recommendatiens

1. It should be passible to utilise the strongly consistent image of the personal

characteristics of teachers In block practice in a positive wa:, It could be used. -

for publicity within this college at least. It could also provide a criterion of
sorts, as an |llustration of what can be achieved when roles are well-defined
and established,

2 The lower level of consensus in relation to school studies suggests that the role
of teachers in this program has not yet been clearly defined, or at least, that it
is not defined in equivalent terms in the minds of the four groups Involved In
the program. The discrepancies are not particularly large, but could usefully be
considered as ene item in a review process,




O

ERIC

Aruitoxt provided by Eic:

General Trends

The adjustmants for group differences between the four types of respondents rogarding
this set of teacher qualities were quite small. As was the case In relation to personal
characteristics, students assigh the highest averall rating while tecachers assign to
themselves a rating lower than that assigned to them by the other groups.

In both school studies and block practice, sll respondents assign a very high level of
Importance to six characterlsticst

. willingness to share

. concern for childrep

. expertise In teaching

. sound knowledge of the program

. knoawledge of the curriculum

. capacity for constructive criticism,

Of these characteristics, the fowest rating is assigned by all groups to the impertance

of academic qualifications for teachers, A “sound khowledge of the program" is rated

as more important In school studies than in block practice,
Concord and Conflict

Teachers' views of the relative importance of these professional characteristics are
generally in agreement with those indicated by the other groups In relation to the.
impertance of "concern for children’ and “organising ability", teachers rate these
characteristics higher than do the others, For block practice, “organising ability" is
rated lower only by college staff, while the three other groups rate it lower than
teachers do for school studies,

A wide divergence of opinions among groups occurs In ratings for "willingness to
accept new ideas". This characteristic js seen as rather more Important in school
studies than In block practice, but in cach of these areas, college staff and school
administrators are far apart, In both roles, the college staff rate the characteristic
notably higher and school administrators notably lower than the other two groups,

‘Recommendations

L Special efforts should be made to communicate a "sound knowledge of the
program” to teachers in school studies since a need for this is suggested by the
higher rating given to this item by all groups.

z The higher emphasis assigned to “organising ability" by teachers {especially as
compared to college staff In school studies) suggests that the nature of such
demands on teachers be clarified and communicated to the other groups
involved

3 The disparity between the opiniens of college stalf and school administrators on
the need for "openness to new ideas” by teachers in school studies and block
practice is probably the most dramatic feature of this bady of data. A
resolution of these disparate views of the teacher's role seems important In
order to avoid the imposition upon teachers of significantly different role
expectations from thesc two sources.
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General Tronds

The overall group differences which were extracted before producing the figures
displaying procedural characteristics of teachers were again relatively small, reflecting
primarlly a conservative attitude by teachers to the Importance of thelr own charace
teristics, The figures portray a wider range of opinlons across the four groups of
respondents than was recorded regarding personal or professional characteristics, This
diversity In regard to ratings of procedural aspects of teachers characterises the data
for both school studies and block practice. The apparently lower level of consensus In
this arca needs to be considered and Interpreted. The trend may reflect nothing more
serlous than a genuine diversity of opinion in an area in which diversity is appropriate,

~ With only minor varlations, the averall ranking of procedural items is very similar for
school studies and block practice, In both areas, the provision of positive support and
constructive advice and the use of a wide range of teaching strategles are seen as
most Important, The ranking for ‘visits sehool regularly” reflects slmply the
unsuitability of this Item In connection with teachers, For block practice, teachers
give a higher priority to regular assessment of students than do other groups, ref-
lecting their concern and Involvement In assessment during block practice,

One further general aspect of these data is especlally noteworthy, There is a strong
tendency for the average self-rating by the teachers to "tread the middle ground"
among the views reported by the other thres groups. This Is particularly the case for
the many Items in which the relative importance of an item is a matter of opinion or
Judgment. This suggests that teachers perceive and respond to several sets of expecta.
tions and construct a role description which reflects the expectations of administra-
tors, college statf and students.

Contlict

As was noted above, there is a fairly wide divergence among the responses of the four
groups on many of the items, There are, however, several items In which the spread of . - -
opinion is particularly wide.

In relation to both bleek practice and sehool studies, there Is considerable varlation in
the importance attached to item 3 ("visual evidence of thorough preparation®). In each
case, this item Is ranked highly by administrators and far lower by students, with
college staff and the teachers themselves providing intermediate ratings. Slightly less
dramatic Is the extent of disagreement concerning the importance of the teacher In
"implementing the program effectively” (item 13) The pattern of responses is similar
for school studies and block practice and it suggests that college staff and admiinistra-
tors see this as part of the teachers' role to a greater extent than teachers and

students do.

The extent to which students should be treated by teachers as fellow professionals -
again attracted remarkably diverse responses from the four groups In equivalent )
patterns for school studies and block practice,

Recommendations

i. The nature and extent of the teacher's role In the implementation of the two ]
programs should be clarified. There would seem to be a need to clearly dis- - -
tinguish the teacher's role and that of school administrator in this regard, It is
possible that the question has tapped a global perception which will be
-addressed in various ways by other efforts at clarification,

2 The disagreement among groups regarding the importance of "visual evidence of
thorough preparation® may well be a matter of personal preference and par-
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ticular styles In schools. In any case, thers is nio Indication that the importance
of this item is differentlated In responses to school studies and biock practice,
Yot the needs of the college student In the twe programs are very different. In
school studies, such preparatlon Is materlal with which the student Is to work
and Is thus specificaily required as input to college work. In block practice, the
supervlsing teacher's preparation serves as an exemplar and stimulus,

3 The trend for teachers' responses to lie between those of other groups suggests
that teachers are in a position In which a varlety of role expectations Is placed
upon them and that they attempt to negotiate a path whk;Ee responds to these
expeciations. Divergences among those expectatlons will result in Insoluble
sources of stress which are likely to be experlenced in a particularly immediate
and persistent form by teachers, Efforts to resolve such differing expectations
should have the highest pricrity.

Gonoral Trends

There Is a high degree of commonality in the profiles of administrator's personal
characterlstics for schosl studies and block practice, They see themselves as required
to be approachable, supportive, falr and co-opeérative and conalstent, In accord with
thelr evaluative role in block practice, fairness s seen as relatlvely more Important in
this role.

: Overall rankings place (in order) understanding, enthusiasm and tactfulness as a second

group of desirable: quallties, with punctuality, conslderation, open.mindedness, flexi-
bllity and friendliness as qualities of lesser impertance to their role,

~ The raw group means show that there is a slight dlfference in Liock practice ratings
-with students and‘administrators rating the Importance of administrators a little higher

than teachers and college staff do. In schoal studies, students rate the importance of
qualities of administrators noticeably higher than do any of the other three groups.

. Concord and Conflict

While there are some differences between administrators and other groups which will
be dealt with below, the general trend of other groups agrees qulte closely with the
administrators' pattern of responses, particularly in relation to block practice,

Two major areas of difference are clear. In school studies, in spite of overall adjust-
ment and general simllarlties In trends, administrators apparently percelve their
personal characteristics as being of lesser importance than do the three other groups,

The second major difference Is between the college staff and the adminlstrators' per-
ceptlon of the Importance of personal qualltles of administrators, Where there is a
vide spread of opinion concerning the Impwricnce of a characteristic, the extreme
positlons tend to be occupied by administrators and college staff,

In block practice, administrators, of the four groups, rate their co-operativeness,
enthusiasm, tactfulness and punctuality higher than the other three groups, and In
three' of those four cases, enthusiasm being the exception, college staff rate these
characteristics lowest of the four groups, For open-mindedness and flexibility, college
staff provide the highest group rating and administrators the lowest rating for the two
items. ‘

For characteristics of administrators in relation to school studies, there is a similar
tendency in nine of the thirteen items, Administrators and college staff oceupy outer
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positlons of the four groups. There Is alse a Strong tendency for college staff to
attribute more Jmportance to the characteristics of administrators than the administra-
tors themselves do, with the exception of punctuality for which the reverse s the
case,

Recommondations

I The source of the relatively high importance assigned by students to the
personal characteristics of school administraiors should be examined, It suggests
that students perceive administrators as more Important and influential in school
studles than Is the case for the other three fgroups.

N\

There is apparently a serious and quite general discrepancy between college
staff and administrators as to the desirable characteristics of administrators,
This discrepancy Is present in relation to block practice but is much more
marked In school studies, Means should be found of overcoming this discrepancy.

General Trends

For these thirteen characterlstics, there is a strong agreement In the ordering
obtained for block practice and school studies. The overall importance attached to
these characteristies of admlnistrators varies only slightly between the four groups
with students providing the highest ovarall rating in cach case. There Is also a strong
tendency for students to rank all characteristics at closer to the same level than |s
the case for other groups, ‘

With the exception of "academic qualifications" which is rated least important of the
professional characteristics of administrators, the remaining twelve characteristics are
all rated as very important with only a gradual decrease from the most important -
characteristics (knowledge of the program, curriculum knowledge, organisational ability -
and concern for children) to those rated relatively lower (primary teaching background
and willingness to accept new ideas). : )

Conflict

The administrators attribute greater importance than do other groups to curricutum
knowledge, expertise In teaching and a primary teaching background in:relation te

. .bleck practice, In school studies, they rate organisational ability and theory-practice D
_ relationshlps higher than the other three groups.

‘Recommenda ti:ﬁrxa’

1. The higher emphasis placed by administrators on organisational skills In school .
studies suggests that the tasks involved in this area need to be investigated and -
clarified, ;

2 The discrepancy between college staff and administrators Is less marked In this

area than in relation to personal characteristics. Given the need for role -
clarifleation which was identified in that area, several additional aspects should -

be included, In school studies, lecturers apparently expect a higher level of &

willingness to accept new ideas than administrators see as called for. There is-

an inconsistency between these expectations of lecturers and their lower ratings . -

for experience in teaching. In block practice, particularly, administrators see
this as a very important characteristie, while college staff rate it second lowest -
in both block practice and school studies, : :
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General Trands

The characteristics Involved in this set attracted a wider range of responses than ls
the case for Personal or Professional Characterlstics, Omitting the lowest ranked Item,
"Visit school regularly" which applies properly only to college stalf, the remalning

thirtecn items cover a wider range than Is the case for the two previous sets of items,

The overall trends order items identically at the extremes for block practice and
school studies. The need for administrators to show organisational skill, to srate the
school's expectations and communicate effectively are placed highest on each list, and
Items 8 to 14 are similarly ordered in both cases, The general trend ranks Horganising
time" higher In importance for school studies and "advises constructively" higher for
block practice,

These differences are reflected In the administrators’ rankings even more strongly.

They rank "organising time" equal second in importance for schoo! studies and "advises
constructlvely” second In importance in block practice. They also rank "providing

- positive support" higher than do other groups and "treating students as fellow pro-

fessionals® {s ranked lower,

Conflict

- The results for this set of items display a number of areas of most marked dis-

agreement between groups of respondents, The differences are similar in block practice

“and school studies, though much more marked in the latter area.

Administrators themselves and teachers see it as the administrator's role to state the
school's expectations In block practice and school studies while students, and more
partlcularly college staff, assign a lower rating to this function. It is not clear
whether this implies a lower rating by college staff of schogl expectations or of the

_ role of administrators in stating these,

The treatment of stude‘nts,as professionals is seen as of much higher Importance by
- college staff and students than by administrators.

= A group of three characteristics show strong disagreement between administrators and
~ college staff regarding desirable characteristics of administrators, For block practice, -
. administrators - attach a relatively high importance to "advises constructively", .
- provides support", and "assesses regularly” and rate these three in a roughly similar
. manner for school studles. College statf apparently see these functions of school

adminlstrators quite differently. The ratings for these Items by college staff are

clearly lower In block practice and remarkably lower in school studies.
Recommendations ’
1 The role of the expectations of the schools in both block practice and school

studies should be clarifled, as should the place of administrators and college
staff in stating these expectations to students. T .

2 The meaning attached to "treating students as professionals” by each of the

: four groups of respondents should be further explored, The disagreement is so
strong that the possibility of quite different meanings should be explored,
including the treatment of students as professionals by college staff in college
courses,

3 The role of administrators in providing advice, support and assessment of
. students, particularly in school-based  studies, must .be defined by some

35




authorltative group. In school studies, It appears that either adminlstrators, '
students and teachers are correct in the role they assign to administrators or
that college staff are correct,

Ganeral Trends

There are only minor differences among groups In overall level of their responses to
the zet of fourtesn school characteristics. Students and college staff provide slightly '
higher ratings overall than do school administrators and teachers. S L

The ratings assigned to the characteristics ranged from very high (47 for “an:
atmosphere conducive to learning") to quite fow In the context of this study (3.0 fer .
common staff/student staffroom"). Across this range, the items are ordered almost
identically for school studies and block practice. The only reversal is for .-
"well-maintalned grounds" (eleventh for schoo! studles and twelfth for block practice) -
which exchanges these places with Yommunity involvement” In the two areas, S

The differences of opinions reported by groups are generally mederate In block
practice but larger for school studies, . IR

Conflict

Glven the equivalence of overall ratings and the strong correspondence also between.
the two ratings (for school studies and block practice) provided by each group for each |

Students provide few responses which differ strongly from other groups, They provide
the highest ratings among the four groups for "accessibility" and the "adequacy of
space and facllities", They provide the lowest of the four group ratings for "clarity of
school phllosophy" and for "high staff morale", ; ; :

College lecturers provided the highest ratings for "flexible organlsatlen”, “av.ergll‘

school Involvement™ and "staif/student commen rooms", They provide the lowest ratings
for "statf experienced at the school", "accessibility" and *high stafl/pupll ratles”,

Administrators rate several items higher than other groups, In some cases, this hjghér
rating . is shared with other groups in one of the two programs, The high ratlngs -
Included; ‘ : : U

. atmosphere conducive to learning
s a clear school philosephy
. community involvement

+  well-maintained grounds.

They place lowsst Importance, out of the four groups, on:

. adequacy of equipment and resources
« - flexibility of organisation
«  (by a large margin) the Involvement of all members of the school

Teachers provide relatively higher ratings for the importance of two itemss
. the adequacy of equipment and resources
. high staff/pupil ratios,

They provide low relative ratings fors
e community involvement
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coimmon stall/student stallrooms.

Bacommendat lons

Mest of the dilferences reported above are most easily inferpreted as ropresenting
viewpoints er needs of the particular group most mmedlately affected by or
responsible for the characteristic lnvalved, In addition, a imimber of the items are not
potentially modifiable within the programs Involved in this study,

Several lindings could be clarified or furthér investigated.

L

Fh

The response of administrators to the item regarding the Involvement of the
whole school in the programs may need clarification. It may represent a real
desire to limit the effect of participation in one of these college programs or it
may réflect a pragmatic eoncern for their stall and the requirement of making
such invelvement by particular staff members a matter of formal agreement
aubject to college funding,

Teachers' negative response to the sharing of stalfrooms with students Is clearly
indicated In the data. Since this is not a universal practice, some sharing of
experiences by stalf in schools with the two provisions could be productive.

The tendency for scach group to respond to thess items In a manher which
reflects only thelr own necds may be a rellection of the instructions used In
this research. If, however, It Is & reflection of the general approach of
individuals, then a major and contlnulag effort is required to support the
development of a greater sense of unity of purpose in boath school studies and
blach practics participants,
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THE FORMATION OF
TEACHERS OF READING

J.H, Lennon (Convener), A.K. Alblon, G.M, Bohane, W.3, Fesler, D.3, Ureen,
#.5, Inglia, D.P. Jorea, J,p, Langs, D,R, Hassey, J.0.G, Smith, H.H.C,
williama,

Brigsbane Cpllege of Advanced Educatlon

INTRODUCTION

YA Lengltudinal Study of the Formatlon of Teachers of Reading” Is an evaluation of
the effectiveness of the college/fleld-based Diploma of Teaching offered by Brisbane
College of Advanced Education {Carseldine Campus) in preparing teachers fer the
teaching of reading,

Since reading proficiency is of the utmost importance to the child, teacher preparation
courses have focused on ways of Improving the teaching of reading, resulting In a
critical examination of courses designed to prepare teachers of reading, The study
described in this report involves an evaluation of the effects of preparing potential
teachers in a context where theoretical considerations and practical applications are
linked in a field-based model of teacher educatlon. Previous research has highlighted
the need for teacher preparation programs which blend theoretical and experiential
components to ensure that theoretical knowledge becomes more functional for begin.
ning teachers. A basic requirement of courses contributing to the Ilormation of .
teachers of reading is to provide graduates teaching experiences articulated with a
program of professional studies to achieve a ¥theory into practice” focus for the
teaching of reading.

This study has attempted to provide information about teachers' conceptualisation of

reading Instruction and to produce an effective instrument for measuring teachers!
knowledge, attitudes and approaches to reading.

In assessing the effectiveness of a college  instructional and practical teaching
prograni, attertion has been given to comparing the undersiandings and practices of
students with those of teachers who have been In the field for some time, These linos
of investigation are consistent with the findings avallable about the significance of the

‘teacher in implementing a reading Instruction program.

It is the teacher, rather than materlals and approaches, who is the critical variable in
ensuring Instructional effectiveness in reading (Bond and Dykstra, 1967) Shulman and

Eisteln (1975) identified effective teachers as those who are engaged in information

33‘
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processing which entalls making declsions from guldelines, The most Important factoer
underlying this process was Isolated by Brephy and Geod (1974) as the teacher's
conceptual base,

Present knowledge of teachers' conception of reading may be summarised as follows:
"Teachers do have conceptions of reading, most teachers have more than one

conception of reading, teachers explain thelr Instructional decislons with
categorisable statemenis that represent non-reading! conceptions, some teachers
Ess«m more complex conceptions than others, teacher conceptions seem to vary
in stabllity from teacher to teacher, a teacher's reading conception may be
related to the grade level and student ability levels, and teachers modily and.
change thelr conceptions of reading and reading instructlon over tlmen {Bawden,

To come to terms with evaluating the efficiency of reading educatien in a fleld-based
mode! It was necessary to measure the student teacher's "conception of reading”. Barr
and Duffy (1978) detine cohceptualisation of reading as a "set of principles which
teachers use to make decisions In managing and conducting a reading program® as
distinct from a particular theoretical model,

Determination of the principles embodied In the "concept of reading" was on the basis
of Information gained regarding student and teacher levels of knowledge, range of
attitudes and breadth of classroom applications relating to the teaching of reading,
The investigation covered three phases of the transition from the previous model of
teacher education at North Brisbans College of Advanced Education to the Carseldine

{leld-based model designed to enable student teachers to entor classiooms as beglnning

teachers of reading, capable of developing strategies and preparing programs siitable
for. all levels of the reading process.

METHODOLOGY

North Brisbane College of Advanced Education instituted a fleld-based model for the
preparation of teachers In 1979 and this program of teacher education was contlnued
on the Carseldine Campus after the amalgamation of four colleges of advanced edu-
cation into a single multl-campus college, The first graduates of this Diploma of
Teaching entered the teaching professien in 1952,

Designed in three phases, this evaluation research used as data for analysis informa.
tion gained regarding student and levels of knowledge, range of attitudes, and breadth
of classrosm applicaticie relating to the teaching of reading,

Phase 1, 1980, was yimarily concemed with development and trial of instruments
deslgned’ to gauge knowledge, attitudes and approaches, Samples were drawn from
third-year Diploma of Teaching students (old course) and experienced teachers. '
Phase i1, 981, involved using revised Instruments and applying them to samples of
experienced teachers, two groups of third-year Diplema of Teaching students (new
field-based course) and first-year teachers {last graduates of old course)

In Phase Ilt, 1982, the instruments were applied to the first groups of graduates from
the fleld-based diploma,

Thus, data for the Investigation were obtained from the following five groups:

Group 1
Final-year students undertaking field-based course in 1981, but who had not under.

' taken the school-based reading education units in the third year of their course, =~
- Students were surveyed after five semesters and had experienced two reading-language

arts units (N=31),
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- Qroup 2
Final-year students underiaking the Held-based course In 198] and whe had undertaken

. the school-based reading unit, School-Based Reading Education, were surveyed after

five semesters and had also experienced two reading=language arts units (N«=68J.

Group J

Beginning teachers [98]1, These were graduates from the solely college-based
reading-language arts units (N=43),

Group 4

. Deginning teachers 1982 These graduates of the fleld-based program had completed
. reading-language arts unlts including the third-year school-based reading educatien
-units ,Nnﬁég.

Group 5

‘Experienced teachers, These consisted of a sample of teachers who had at least two
_years of teaching experierice (N283).

‘One.way analyses of varlance (ANOVAS), followed by Schelte pair-wise comparisons

. 'were used 1o test for group dliferences on sixty-onie guestionnalre iteéms, In addition, a

number of pre-planned comparisons betwesn particular groups was also made.

With the exception of seven comparisons Involving five items, all of the significant
differences between groups Invelved group 3, the experlenced teachersn

In summary, the results of the study support the following conciusions:

I. . Experienced teachers' views about the reading process differed from the other
four groups involved In the study, In particular, the most differences occurred
between the experienced teachers &aiﬁse who had had the least, i any,
exposure to the views of reading emphasised by the school-based reading caurses
and the students who had recently completed the school-based reading course
{those who had had the most recent and intensive exposure to these views)k

‘2 There were some sigsllicant <13 ivrences, even among the experienced teachers,
about the npature of the icading process.

8 Final-year students who were yet to undertake the school-based reading course

differed, In some respects, from students who had completed the course,

4 There were no significant differences In views about the reading process
between the students who bad recently completed the school-based reading
course and those same students after teaching in the schools for several montha,
This result shows that their views about reading were maintained while being
exposed to the soclalising influence of the schools. o

© &  There were no significant differences between beginning teachers who had com-

pleted the previous campus-based reading course and those who had completed
the school-based course. In other words, the campus-based and school-based
courses produced teachers whose views about the nature of the reading process
were similar. ‘ '

6 Students who had recently completed the ficld-based reading course differed
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slgnificantly on one item from the beginning teachers who had completed the
campus-based reading course, Students who undertook the field-based reading
education progeam disagreed with the use of a systematlc phonic skills approach
while beginning teachers who graduated from the campus-based reading course
agreed moderately with an approach based on phonic skills,

7. Scrutiny of the signiticant differences that occurred amony the students who
had just completed the school-based course and the ather four groups revealed
the following patterni

' The recont school-based graduates differed In most respects from the
experienced teachers,
. They differed on several items with third-year students who had not yet

done the school-based reading course (Le. those who would have had some
exposure In the first two years of thelr teacher education course to the
school-based reading course ideas),

. They differed signlticantly on only one Item from be inning teachers who
had done the campus.based reading courte (e, those who had been
exposed to the same ideas about the reading process but who had beon
taught In a different format, the on-campus model).

. Finally, the recent school-based reading course graduates did not hold
significantly different views from the school-based course graduates who
had completed the course and had been teaching In the schools for
several months,

g Thete were twenty-six of the sixty-one items on which thers were no
significant differences among the five groups involved in the study. Thusg, In
some respects; each group was like all the other groups, and in other respects,
each group was like some other groups,

) Detal

Exparienced Teachers va All Other Groups

It was previously noted that the experienced teachers' views about reading differed
from the other four groups. In this section a_more detalled examination is made of
these differences, First, the results of the ANOVAS and Scheffe tests are considered,
followed by the results of the combined group comparisons,

{a) Exporlenced teachers {Group 35) and students after the achool-baszed
couree (Group 2) :
Of the seventy-two significant differences between groups, In all, sixty-five in~
volved differences between the experienced teachers and one of the other four
groups, thirty-lour of these differences were between experienced teachers and
the students who had recently completed the scheol-based courses. Thus, the
majority of differences occurred between the group whe had had the least
exposure to the ideas espoused by the school-based course, the experienced
_teachers, and the group who had had the most recent exposure. - "

An analysis of the items on which the two groups differed indh:ated’that;

" the school-based course graduates placed less emphasis on basal materials
33 a8 means of teaching reading ;
. the school-based course graduates placed less importance on a skills

approach to the teaching of reading, in particular a phonlcs approach,
This shows that students within the school-based course viewed reading
as a multi-cueing system in which phanics is only one cueing system used
by readers :
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{b)

{c)

)]

. the school-based course graduates agreod more strongly than the experi-
enced teachers that reading is not a preclse process in which =

every word has to be read

errors are not made

risk-taking is not considered appropriate behaviour

. the scheolsbased course graduates belleved more strongly than the
experienced teachers that reading should be taught in o Iunctional, Inte-
grated manner

L T 1

. the school-based ~ourse graduates placed a greater emphasis on meaning
{context) cues In the teaching of reading
. the school-based course graduates believed more strongly than oxperis

enced teachers In the use of children's interests and children's literature
as a basis for the teaching of reading,

The overall concluslon to be made about these results is that the recent
gradustes of the school-based course appreciated that reading Is a language
activity and a multi-cuelng system In which students focus on meaning and
engage In predicting and risk-taking behaviours, The use of text with Intercs-
ting, quality language was seen as the most appropriste means of developing
reading abilities. This is very much in line with views of Goodman (1971),
Cambourne and Housch (1980} and Smith {1978).

Experioneed teachers {roup 3) and students befors undertaking ihe
seisiol=baged reading unit (Croup 1)

An examination of the items on which these two groups differed significantly
reveals that the students who had net done the school-based reading course
were less In faveur than experienced teachers of a "basal® approach, eg. the
bellel that reading should be based upon puplls’ Interests, that reading sheuld be
integrated  with other subjects, that children should be able to choose storles
they want to read during the regular reading period and that children should be
encouraged to read good children's literature,

These results may reflect the Influence of the pre-requisite units in reading-lan-
guage arts which had established certain basic understandings of the reading
process. The results suggest that teaching In the first- and second-year
reading-language arts courses was eonsistent with the major emphasis within the
third-year school-based reading education unit.

Expsrienced teachers (Group 5) and beginning teachars (Croup 3)
Beginning teachers who received Instruction In reading in the campus-based
course differed from the experienced teachers in the following ways:

‘ they placed less emphasis on a skills approach

- they placed more emphasls on meaning and context cues, the impottance
of students' interests and good literature, and the use of prediction and
risk=taking behavieurs in learning to read.

Experienced teachers (Group 5) and school-based course graduates ft:tgup'
4}

" The results show that, as with the [98] beginning teachers, the 1982 beginning
‘teachers believed more strongly than the experienced teachers that:

. there should be less emphasis placed upon a skills approach
. there should be more attention focused on meaning and contextual cues,
‘ consideration of childrens interests, and the use of risk-taking
behaviours, N
’ &3?
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(o) Combined group eomparigon

As well as testing for differences between discrete groups, analyses were also
porformed to test for differences between combined groups. These analyses
showed that experienced teachers differed from the other students and teachers
involved, In particulsr, the experienced toachers differed from the following
combined groups;

. all those who had done the school-based or campus-based college course

. all those who had done the scheol-based course

. both groups of beginning teachers,

These results demonstrate that the college courses (school-based or campussbased)
have been responsible for the development of firm beliefs about the teaching of
reading and that these bellefs are belng maintained once the students enter the
schools as teachers. The extent to which these beliets are maintained over time should
be the focus of further follow-up research,

Differences among Exparlenced Teachers

The results from the analysis of the views of the exporlenced teachers are consistent
with the other results, They indlcate that the experienced teachers with the least
experience differsd from the more experlenced teachers on three items. The least
cxperienced teachers put less siress on the use of phonic skills and werd recognition
skills and placed more emphasis upon allowing children to choose thelr own stories
auring the regular reading lessons,

Student Teachers who had not Complated the School=Based Reéading Course {Greup
1) and Those Who Nad {Group 2}

Although there were only three Items on which students who had completed the
school-based reading unit and those who had not differed, the items are important ones
which rellect a major thrust of the school-based course. They were concerned with the

importance of focusing on meaning, comprehension and risk=taking behaviour when

teaching reading,

Another set of results Is pertinent: the comparison between the students before the

school-based reading education unit and the combined group of people who had
completed the school-based reading unit. These results show that the students before
the reading education unit differed signiticantly from the school-based course
graduates on seven items: the three items previously discussed plus four others. The
four other items show that the group who had not completed the reading education
unit did not agree with an approach which emphasiseds -

. the use of a basal text
s guided reading lessons
. - word recognition skills

» - . word-perfect reading.

Students who had completed the unit disagreed with such approaches even more
strongly. )

Recent Craduates of the School-Based Coutse (Group 2) and School-Based

Graduates in their First Year of Tsaching {Group 4)

An Ims~rtant finding of this stuwiy was the failure to obtaln any significant differences.
. between the students who had recently completed the school-based reading course and
- - the school-based graduates in their first year of teaching. This finding demonstrates

that the views of reading which the students had acquired as a result of the
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school-based reading course had been maintained upon entry Into the classroom, As we
noted eariivr, however, we do not know how long such views will persist or ity in fact,
they will bs strengthened,

School-Based Gradiates {Group 4} and Campus=Dased Crsduatas {Group 3)

At the level of developing beliefs about reading, the college« and school-based

- approaches produced teachers with similar views about the nature of reading,

This ilﬁdtnF Indicates that both the school-based snd campus-based reading courses
1y

were equally successful in producing students whose views of the teaching of reading

were In accord with those enunclated In the course.

Even though both groups of beginning teachers held similar views, it would be interes-
ting to know if such bellefs were translated into practice In a similar manner. The
present study, which dealt with the ways In which student teachers and beginning
teachers conceptualised the teaching of reading, Is unable to answer this question but
It Is an lssue worthy of further Investigation,

Further research which goes beyond the study of student teachers' and beginning

“teachers' conceptions of reading will be necessary to determine whether there are

measurable differences between graduates of school~ and college-based courses in

© terms ofj

. - ability to develop reading-language strategies
. abllity to design and develop reading-language programs.

Kecent Graduates of the School-Based Course {Group 2) and Beginning Teachers

. who were Graduates of the Campus=-Bazed Course {Oroup 1)

_There was only one item on which there was a significant difference between these

groups, The ltem was that "all children should be systematically taught te use phonic

‘skills", The recent school-based graduates showed moderate agreement. Despite €on=

siderable exposure during the school-based program (Le. working in a classrooms for
one:day a week for thres semesters of the diploma), graduates of that course were
shown to resist the Influence of experienced teachers to support strongly the emphasis

» . on ‘phonic-based approaches to the teaching of reading, It is Interesting to note that
.~ after six months as beginning teachers, this group exhibited no Ql%ﬁlﬂ(:&nt difference
i “In_their views on this particular approach to teaching reading when compared with

campus-based reading course graduates, It might be suggested that upon appointment,
all beginning teachers come under the strong soclalising influence of school policy,

* philosophy and practices relating to the teaching of reading.

School-Based Course Graduates (Group 2) and All Other Groups

An analysis of these data clearly indicates that the greatest differences occurred bet-
ween those students who had recently completed the school-based reading course and

."experienced teachers, Le. between those students who had extensive, recent exposure ..

and those who had little, non-recent exposure to the Ideas in the school-based course,

. In addition, this comparison indicates that those students who had recently completed
- the school based course differed;

. in some respects {three items) from students who had yet to commence the
.. third-year school-based reading course
« _ -ononly one item from the school-based graduates
. In no respects from the 1983 beginning teachers.
“,5!




Q

ERIC

Aruitoxt provided by Eic:

Similar Views held by All Groups

A comparlson of all groups also Indicated a degree of agreement on certain Items. All
groups regarded functional aspects of learning to read as Important, In addition, all
respondents emphasised the Importance they placed on reading for meaning at all
stages of teaching reading. .

From this study into the formation of teachers of reading, it Is clear that student
teachers of both the present school-based program and the previous campus-based
courses In reading education held views conalstent with a psycholinguistic model for
the teaching of reading. It Is of Interest that these student teacher viewpolnts varled
markedly from tne reading approaches supported by experienced teachers. In line with
previous studles by Duffy and Metheny (1978, 1979), the bellefs of student teachers
and beginning teachers tended to be pupll-centred whereas experienced teacher bellefs
supported more structured, skills-based approaches to the teaching of reading.

The disparity between the view of beginning teachers and that of experienced teachers .
Is of importance because experienced teachers are “the significant others” in the pro-
cess of soclallsing young teachers entering the teaching profession, It appears that this
soclallsing influence of experlenced teachers towards contenteoriented approaches s
cotained by the positive working relationships established jointly by the schools In
which school studles are undertaken and college lecturing statf working in the area of
reading education. However, the study did reveal one Instance » the emphasis on
systematic phonic Instruction - where, in the inductlon year, beglnning teachers were
being soclalised towards the stance which this research showed was consistently belng
taken by experlenced teachers,

Therefore, a number of critical questions still remain to be addressed before there will
be a complete understanding of the pre-service and In-service development of teachers
of reading. It Is apparent that further research needs to look beyond perceived beliefs
about knowledge, skills and attitudes to the actual performance of student teachers,

beginning teachers and experienced teachers in order to gauge:

. student teacher ability to design, implement and evaluate reading-language pro-
grams consistent with current psycholinguistic models : :

. the durability of beginning -teachers' knowledge, beliefs and attitudes in the _
teaching of reading during the early years of teaching

. the possibilities of statf development programs to explore the need for more
congruence in the viewpoints of young teachers and their experienced
colleagues ;

. the nature of the relationship between the beliefs and attitudes about reading
and the actual behaviours and practices of teachers engaged in the teaching of

. reading. ‘
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